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Session IV - WE'RE READERS

Time: 2 hours

Activity 1 - Chop off their Tails

Aim: Warm up and run in a faster pace.

Language focus: Listen and respond to a series of instructions quickly.

TLM: Caps, tails, charts, marker pens, music/whistle

Select 4 or 5 children as "farmer's wife". Give them farmer's cap to wear. The rest of

the students are mice. The mice have ribbons or scarves tucked into the back of their

shorts as tails. Draw 3-4 circle in the play area as safe zones. When the music plays,

the mice must run across the playing area to the opposite end of the marked area

(border of the play area) . The farmers' wives cannot touch those mice in the safe area.

On the command 'Chop off their tails!' the farmer's wives try to grab as many tails as

they can. Those who are without tail, must stand outside the playing area. After 5

minutes, count the number of tails collected. Then, select a new set of "farmer's wife"

and continue the play.

15 minutes

Assessment : Act according to the instruction.

Feedback: Modelling, interaction questions
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Activity 2 - Read and Predict

Aim: Read the pictures and guess ‘Where, What, Who and When’ of the picture.

Language focus:  Extract the meaning by reading the pictures and make predictions

through simple answers or responses.

TLM: Cover page of book, Tit for Tat.

Choose a story book for students to read where most of the words will be recognisable.

(A short picture book works best.) Show children the cover of the book and ask them

to read the title. (E.g: Tit for Tat). Ask students to make predictions about what the

book will be, by looking only at the title and the front cover.

• Who are they?

• Who is the bigger animal, the dog or the bear ?

• What are they talking now?

• Are they friends or foes?

Shows the first page from where the story (with pictures) begins and asks,

• Why does the bear run after the dog?/ Why does the bear chase the dog?

Teacher shows the last spread of the book too and repeats the question. Let the

students share their free responses based on the pictures.

Assessment: The purpose of assessment here is to know the ability of students to

read a picture and predict ‘Where, What, Who and When’ about the story. To what

extent are the students able to make predictions so that while reading the book they will

be constantly trying to match their predictions with the events of the story? This makes

reading meaningful, exciting and purposeful.

Feedback:  Pose the question, wait for their thoughts of predictions, but do not term it

‘right’ or ‘wrong’ at this stage. Encourage their every prediction.

15 minutes
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Activity 3 - Demo of Reading a Book

Aim: Read the picture, listen to the interaction questions and guess.

Language focus:  Extract meaning by reading pictures and make predictions through

simple answers or responses.

TLM: Book (Tick for Tat), charts, markers, double side sticker

Teacher poses the following questions before the students and challenges them, "Can

you answer these questions to me?"

• What is the dream of the wild dog?

• What's the dream of the bear?

• Whose dream comes true? How?

Teacher says, “How will you find out the correct answer?” Let’s read the story and

find the answers and invite them to an interactive reading of the storybook.

Teacher conducts a demo of reading the book by using the pictures and the text. (E.g:

Tit for Tat) in an integrated manner. This will help the students to look at the book or

the page as a whole one. The teacher mixes questions, interactions and thinks aloud to

demonstrate this. A sample is given below. (Based on Tit for Tat).

Look here.  Showing the title-cum-credit page (Pages 3 &4), teacher asks,

• Who are they? Who is the bigger animal, the dog or the bear?

• What are they talking now?

• Are they friends or foes?

• Why does the bear run after the dog? / Why does the bear chase the dog?

• Where did this story take place? Aha, it took place in a jungle.  The jungle is near a

village.

Showing the first spread of the book, teacher asks,

• How many pups were born to the mother dog? Three pups.

• Show me the mother dog. She is a stray dog who ran away from the village to the

jungle.

Showing the second spread of the book, teacher asks,

30 minutes
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• Look here, how many pups are here? Can you show me the new one?

• Where did he come from? He is a baby wild dog. He is alone.

• So what did the mother dog do? Aha, she took the baby wild dog with her own pups.

• What did the cuckoos say about the baby wild dog?

Showing the second spread of the book, teacher asks,

• Now look, the baby wild dog grew big. Look at the wild dog. What is he talking to the

young puppy?

• The wild dog is talking about his dream. What is the dream about?

The teacher reads the story part, "Last night I saw a dream where I was eating you. So,

to make my dream true, I will eat you today."

• What did the young puppy reply?

Reads what the young puppy replied.

Showing the third spread of the book, teacher asks the question, elicit responses from

students and reads what the goat said. Then asks,

• What did the wild dog ask the heron? What did the heron say?

Teacher reads the dialogue of the heron to the students. Using the same technique of

asking questions, eliciting responses/predictions and reading the dialogue to students

presents the entire book.

• Will the bear catch the greedy wild dog?

In this manner teacher demonstrates the story to the students in the class.

Then ask the students to read their book in groups of two and find out answers to the

question written on the chart.  The teacher may go to the students who find it difficult to

read, cannot apply reading strategy or to whom the text is difficult and help them with the

kind of questions asked earlier.

Let the pair groups come up and present their answers to each question. Teacher does

not term an answer as right or wrong but tells, "Are you sure? Could you read the entire

story? Let's see".

Assessment using Rubric: Can you tell precisely how good readers are your students?

What is the current level of students' ability to read? Read the rubric and record the level

of each student. You can also assess where majority of them are now. The analysis of this

information will help you to provide reading support to each student. Use this rubric in the

next activities of this session too and put tick marks indicating the current level of each

student in reading.
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Rubric for Reading

Area of reading  Area of Concern Needs good support 

& experiences 

Good Very good 

Make predictions 

before reading 

The students are 

able to name the 

pictures and make 

vague or unjustified 

predictions as move 

on.  

The students are 

able to name the 

pictures and 

settings but not sure 

about the accuracy 

of their predictions.  

The students are 

able to tell what's 

happening and 

make meaningful 

predictions based 

on the theme 

identified.    

The students are 

able to makes 

insightful 

predictions about 

the theme, the 

characters and the 

settings using their 

prior knowledge.  

Access Prior 

Knowledge 

before reading 

 

The students require 

activities to activate 

prior experiences 

and knowledge 

about reading a 

book and the theme 

of the book.  

The students are 

able to access prior 

experiences and 

knowledge when 

prompted, through 

picture interaction 

or think aloud by 

the teacher.  

The students are 

able to connect 

prior experiences 

and knowledge 

randomly but on 

their own.  

The students are 

able to make 

numerous 

connections which 

activate prior 

knowledge 

Monitor 

comprehension 

during reading 

The students are 

able to name the 

pictures based on 

literal questions 

using limited 

vocabulary.  

The students are not 

able to get the 

meaning of 

unfamiliar 

words/vocabulary. 

The students are 

able to answer to 

visual questions   

using a mixture of 

words and sentence 

fragments.   

The students are 

able to pick out 

important facts 

and ideas from 

the book/ story 

inconsistently and 

can visualise a 

few details.  

The students are 

able to monitor 

their 

comprehension 

most of the time 

by answering 

questions related 

to reading the 

book/ text.  

Comprehending a 

book/ story 

through reading -

Interpret 

vocabulary 

The students are 

able to get an idea 

of the content of 

simpler material and 

short simple 

descriptions, 

especially if there is 

visual support and 

high frequency 

everyday words/ 

phrases.  

Attempts to decode 

unfamiliar words in 

text, but does not 

independently 

interpret meaning.  

 

 

Decodes 

unfamiliar words 

but is not always 

able to interpret 

meaning from 

context.  

 

Has a broad active 

reading 

vocabulary and 

interprets 

meanings of 

unfamiliar words. 

 

 

 

Comprehending a 

book/ story 

through reading-

Identify theme or 

message 

Identifies theme or 

message with 

guidance.  

The students are 

able to tell the 

theme, characters 

and major events of 

short, simple texts 

on familiar matters 

which consist of 

high frequency 

words/phrases. 

Restates 

understanding of 

theme or message 

and identifies 

supporting 

details.  

 

Explains the 

theme or message 

in own words, 

acknowledging 

different 

interpretations, 

offering 

supportive 

evidence. 
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Comprehending a 

book/ story 

through reading- 

Read and 

Visualise  

They are able to 

name a visualisation 

based on what they 

read.  

They are able to 

visualise the 

characters and 

events through 

guidance and 

group's support. 

They are able to 

re-tell what they 

have read and 

visualise the main 

characters and 

events through 

drawing and 

through pictures 

and 

performances. 

They can visualise 

in detail what they 

read.  

 

Comprehending a 

book/ story 

through reading – 

Read aloud and 

perform 

The students are 

able to read aloud 

words/sentence 

fragments which are 

known to them and 

act out simple action 

words/sentences.  

The students are 

able to read aloud 

high frequency 

words and 

sentences aloud and 

act out them 

meaningfully.  

The students are 

able to read aloud 

texts appropriate 

to their level with 

minimum pause, 

pace and with 

expression.  

The students are 

able to read aloud 

in meaningful 

chunks with 

appropriate pause, 

pace, fluency and 

with expression.  
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Activity 4 - Give me the Word

Aim: Encourage getting meaning and predicting.

Language focus: Identify the missing word in a specific context by understanding its

meaning.

TLM: Book, charts, marker pens

Teacher says, “Help me read this book, ‘Tit for Tat’. You can give me the word or

sentence when I stop or pause my reading.” Teacher reads the story. Leave out a

word while reading a sentence in the book and ask the students to guess what the

missing word might be. Read the sentence, replacing the word with their guesses and

then have them decide which word fits best.

Assessment: Assess the ability of the students to guess the words correctly through

these reflective prompts. Ask these prompts to students after the activity.

1. Could you find out and say all the missing words? How many words could you

supply correctly?

2. Is the speed of my reading suitable for you? Should I read slowly?

3. Could you understand my reading and my pronunciation? Which words confused

you?

4. Did you like this reading task?

20 minutes
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Activity 4 - I’m the Reader

Aim: Engage in reading and enjoy reading.

Language focus: Reading aloud, responding to a question on what is read and re-

telling the story by getting the meaning.

TLM: Storybook ‘Tit for Tat’

Distribute the book (Tit for Tat) to the students. Ask questions about the story while

they read, focusing on questions that begin with “Who”, “What”, “When”, “Where”

and “Why.” For example, “Who is the main character in the story?” or “Why did the

character do that?”

• May I hear you read a section/sentence?

• Are you enjoying this story?

• Retell what you have read so far.

• Tell me what is happening in the story right now.

• Who are the characters in your book?

• What happened in the beginning, the middle, the end?

Teacher reads out the story to the students with appropriate audibility, pace and

expression.

Assessment: Assessment of reading and comprehension while reading

Feedback: Eliciting answers from students and asking them to read aloud that portion

from the book.

30 minutes
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1. Are the activities done today new to you? Which are they?

2. What were your fears about reading in English? How did you overcome those fears?

3. What did you like in reading the story book, “Tit for Tat’?

4. Do you want to read this book to your parents at home?

Students' Reflection

10 minutes

Dear teacher,

Many of the activities done today may be new to your students. Working along with them

you might have found out whether they like to read or not. To make them proficient

independent readers of English, each activity in the reading process is crucial. Use the

following prompts for reflection. Note your thoughts too since you’re on the road to

become a better practitioner.

1. What was the best moment of reading today? How can I give more reading experiences

like this?

2. What about my students’ ability to read pictures, predict the story, link it with the text

of the story and read it? Am I satisfied with their current ability?

3. What is my expectation about my students to read any texts, like storybooks,

newspapers, etc.?

4. Are the strategies, techniques and activities I used today effective, powerful and

engaging? Do they work? Why or why not?

5. Based on the reflective answers given by my students, what changes am I going to

make in my reading the next time?

Teachers' Reflection
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Session V - DRAMATISATION

Time: 2 hours

Activity 1 - Beat the Rhythm

Aim: Listening to the music played, clapping hands as a team following the rhythm.

Language focus: Listens to the instructions given by the teacher and act accordingly.

Teacher asks the students to sit in the circle. Teacher tells them that they are going to

listen to music. As the music plays students have to clap their hands to the rhythm. Play

a piece of music with a fairly simple rhythm.

Ask the students to beat the rhythm with their hands. Then the teacher asks the students

to beat the rhythm with their feet. As the activity progress teacher uses pieces of music

with increasing complex rhythms.

10 minutes

Assessment: What improvement can you see in students’ ability to listen and

comprehend your instructions? Have they moved to the next level given in the Rubrics

for listening?

Feedback: What support does the student or the group of students need to improve

to the next level?  How do we recognise and compliment the progress made by the

students?
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Activity 2 - Invent the Dialogue

Aim: Build up dialogue that can happen in a context.

Language focus: Read, comprehend and develop the dialogue appropriate to an

event.

TLM: Worksheets

(Since the students are made familiar to the story book in the last workshop, this is an

opportunity to refresh their memories and experiences related to the story. Go through

the pictures again as in a ‘picture walk’ to refresh their thoughts about the book.)

Teacher invites the students to read along with him/her. Teacher tells them that they

have to invent the dialogue that happens in the story. He/She starts reading the story

and pauses when a dialogue occurs. Let the students tell the dialogue. Teacher

appreciates their response, reads the dialogue and proceeds.

Teacher makes the students form 4-5 member groups and distributes one spread to

each group. (1st spread to Group-1, 2nd spread to group 2 and so on.) Ensure that

the written text in each spread is removed and a bubble is placed in its place. Let them

fill the bubbles using appropriate dialogue.

Exhibit the first spread and conduct a modelling for writing the dialogue. Then ask the

groups to invent and write the dialogue appropriate to each event.

Invite group-1 to present the first event with the dialogue.

In the same way all groups present the events with dialogue and actions. Exhibit the

spreads with the dialogue and invite the groups to go near the exhibits and read the

text.

30 minutes

Assessment : Use the following prompts to observe and assess the progress made

by the students in speaking.

• Answer simple questions, initiate and respond to simple statements in areas related

to the story.

• Engage in short conversations with teacher’s help.

• Use a range of simple language to deal with most questions the teacher asks.
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Simple and routine Initiation-Response-Feedback will not be helpful for the students

at this stage to improve their speaking ability further. Initiation-Response-Feedback,

or IRF, is a pattern of discussion between the teacher and the learner. The teacher

initiates, the student responds, the teacher gives feedback. This approach to the

exchange of information in the classroom has been criticized as being more about the

student saying what the teacher wants to hear than really communicating. So we have

to look for other patterns of communication too in our class.

Feedback:

• Since the story is too easy, the teacher may use a few open ended questions so that

all students will contribute their responses to it.

• The students are to be given more varied opportunities to speak on their own (other

than answering to questions) and get opportunities to apply what they learnt.

Will the next activity motivate the students in speaking English through learning and

practising the language? Try it out.

Isn’t it too early to assess the students’ ability to write? Of course, but this is also an

opportunity to collect some information about their ability to write. Hope this activity of

writing the dialogues will give us a preliminary opportunity for it. Here is the rubrics based

on the written samples. Analyse each group’s work, observe the students and mark their

current level in writing in individual rubrics. You may add more descriptors suited to the

activity in this basic writing Rubric.

Rubrics for Writing
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Area of 

Writing/Feature  

Area of Concern Needs  support & 

experiences 

Good Better  

Ideas Lacks focus and 

development 

Attempts focus 

Ideas not fully 

developed 

 

Develops a focus 

Uses some 

descriptive 

language 

Details support 

idea 

Communicates 

original ideas 

 

Establishes a clear 

focus 

Uses descriptive 

language 

Provides relevant 

information 

Communicates 

creative ideas 

 

Organisation Little or no 

organization 

Relies on single idea 

 

Some evidence of a 

beginning, middle, 

and end 

Sequencing is 

attempted 

 

Attempts an 

adequate 

introduction and 

ending 

Evidence of 

logical sequencing 

Establishes a 

strong beginning, 

middle, and end 

Demonstrates an 

orderly flow of 

ideas 

Expression Sense of sentence 

structure.  

Expressing in 

sentence fragments.  

Limited word 

choice 

Basic sentence 

structure 

 

Diverse word 

choice 

Uses descriptive 

words 

Sentence variety 

 

Uses effective 

language 

Uses appropriate 

vocabulary 

Use of sentence 

variety 

Writing 

conventions 

Little or no evidence 

of correct grammar, 

spelling, 

capitalization or 

punctuation 

Has some 

difficulty in: 

grammar, spelling, 

capitalization, 

punctuation 

Some errors in: 

grammar, spelling, 

capitalization, 

punctuation 

 

Few or no errors 

in: 

grammar, spelling, 

capitalization, 

punctuation 

Legibility No evidence of 

spacing/forming 

letters 

Difficult to read 

due to 

spacing/forming 

letter 

Readable with 

some 

spacing/forming 

errors 

Easy to read 

Properly spaced 

Proper letter 

formation 
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Activity 3 - Presenting the Play

Aim: Presenting the story as a play/skit

Language focus: Read, comprehend, develop the dialogue appropriate to an event

and present the story as a skit/play.

Combines two groups (4-10 member groups) and asks them to present the story as a

play using the properties, dialogues, actions and behaviour of characters. To help them

fix characters, teacher asks the members of each group to do as told by the teacher.

Teacher asks the children to walk freely in the play area. As the students move, teacher

will call out an action with some character from the story and the students perform as:

• Walk like a bear.

• Run like a wild dog.

• Puppy is walking behind the mother dog.

• A goat jumping and running.

• A heron standing on one leg.

• A bear running after the wild dog.

In the next stage, help them to assign the characters among the members of each group

and ask them to read and finalise the dialogues. Encourage them to plan the play in

their groups and present it before the audience.

After each presentation of the play, conduct assessment using the following reflective

question-prompts. After the performance, teacher stands at the centre of the play area

with students around him/her and elicits their feedback by using the following questions.

(Ask each group).

70 minutes

Assessment (By the Students):

1. Tell me about your performance. What were you doing? Who were you pretending to be?

2. Is the movement and face expression matching with the characters?

3. Tell me about your group’s performance. Was the sound/speech loud, clear and fluent?

4. Did you use eye contact and body movements well?

5. Did you make any changes in the story? If yes, why?

6. What about your group’s team work? Did everyone participate in the play?

7. If you are going to do the same again, what improvements will you make?

Continue with other groups too but this time the students will start asking the assessment

questions used by you. Congratulate their efforts.
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1. Which activities were new to you?

2. Which activities did you enjoy greatly? Why?

3. Playing the story-was it difficult or easy for you? What was the difficulty you faced?

4. Did you like or didn't like the suggestions given by other groups about your play? Why?

5. Can you talk to your friends in English while working in a group? Can you make a try

tomorrow?

6. How did you help others today?

7. Did you feel any difficulties today? How can we solve them, if any?

Students' Reflection

10 minutes

1. What signs of improvement in learning and using English did I see in my students today?

2. Were the students excited and having enjoyment today? If not why? What can I do to

change this?

3. From today's experiences, how can I inspire, engage and motivate children to learn

and use English?

4. Are the strategies used in these five workshops effective to my students for developing

their language skill in English?

5. What critical skills, attitudes and understandings am I able to develop in my students

through these five workshops?

6. What kind of students' work demonstrated to me their progress? Could I provide

good support and feedback to them?

7. As a teacher, what are my strengths in teaching English?

8. What should I do for improving my capacities for teaching English to my children?

What resources shall I use?

9. Did any change happen in my beliefs and understandings about how students develop

Language proficiency in English? If yes, which are they?

10. How am I going to use my understanding about my students' abilities, the progress

they made and their challenges while handling the first unit?

Teachers' Reflection
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(After ‘Know Your Student’ programme)

Class: 5 Date:

Time: 2 hours

Introduction

A strong bonding between teachers, students, parents and the community at large is the need of

the hour to improve learning of English in classrooms. This calls for a shift from parental involvement

to parent engagement in learning. What is needed to equip parents in this regard is to provide

them first-hand experience of how their children learn English in the class. They have to know the

present level of proficiency of their children.

This workshop provides a common platform for the parents to take up the role of partners in the

learning of their kids. So this is an introductory demonstration workshop for parents conducted

by the teacher/s of English.

Aim of the programme: Build stronger relationships among teachers, students, parents and the

wider community for improving students’ learning and use of English.

Objectives of the Demonstration Workshop

• Make the parents aware of how their children learn English.

• Share with the parents the current level of abilities and interests of their children.

• Provide parents first-hand experience by actively engaging them in learning English.

• Share with the parents the progress and success of their children in English using portfolios

and other learning evidences.

Activities for the Demonstration Workshop

Activity 1: Pass the bird

Aim: Attract the parents to the workshop

TLM: Use a toy, with a smooth and puffy texture

Teacher invites the parents to sit in a circle.

• Explains: “In your hand you have a very small bird. You are going to pass it around the circle. Be

careful as it is very small!” Pass it around the circle once.

• Passes around again, ask the parents to whisper to the bird their son’s/daughter’s name and

whisper or say something nice to the bird.

• Explain that the bird wants to fly but needs some help. Throw it across the circle to each other

and up in the air.

• Let someone throw the bird out of the window and everyone wave goodbye.

Demonstration Workshop for Parents on ‘Hello English’
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Activity-2: What your son/daughter did...

Aim: Familiarise the parents with what their children did during the last few weeks at school.

TLM: Portfolios of students and evidences developed and materials used in ‘Know Your Student’.

Teacher says, “Shall we go for a walk? “Come with me”.

Teacher goes for a walk in the classroom along with the parents to see the things exhibited in the

classroom, without saying anything. See the things exhibited there. (The products are exhibited at

different places in the classroom and these products are used and developed in the class as a part

of ‘Know Your Student’ programme).

Ask the parents to take any product they like. Let them show the product to the entire group

along with a gesture (like lifting a trophy, showing it like a notice, etc). Then they pass the product

from one person to the other. The following items may be included in the portfolios of a student.

• Pictures drawn by students in Listen Draw and Write activity

• Adding lines

• Masks of birds

• Caps, tail of rats

• Dialogues written by the students for ‘Tit for Tat’ story

• Any other learning evidences including writing

• Materials used like: children’s books, Tit for Tat, song, etc.

Conversation prompts:

Teacher tells them, “These are the products used or prepared in the Hello English classroom

during the last weeks. Did your kid tell anything about what they did in the classroom? What’s

it?” Elicit responses. If a parent wants to speak about it, allow him/her 2-3 minutes for sharing

what their kid had said to them at home.

• Why are these products kept here?

• What did your son/daughter do with these?

• These are the portfolios prepared by your children.

• How are these products formed?

• Which are the things that your child is able to prepare?

Teacher describes major abilities of speaking, reading, listening and writing that most of the

students are able to, based on the assessment rubrics.

Activity-3: Listen, Draw and Write

Aim: Make the parents aware of the instructional techniques and strategies of Hello English.

Teacher distributes a sheet of paper to all parents in which a kite is drawn. Teacher gives enough

marker pens to the parents. Tells them to listen to what he/she says and draw accordingly.

1. Write your name next to the kite. (You may show the space where to draw the pond, if the

parents have difficulty in fixing the space for drawing it.)
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2. Draw your house at the centre of the paper.

3. There is a girl standing in front of the house. That’s your daughter. Write her name over her head.

4. Draw a big pond at the bottom of the paper.

5. Draw a coconut tree near the pond.

6. There is a bird sitting on the coconut tree.

7. There is a boy near the pond. That’s your son. Write his name above his head.

Asks them to colour the picture and present the picture by passing it from one person to the next.

Shows the portfolios of the children related to the same activity that demonstrates the ability of

students to listen and do.

Conversation prompts

• Tell me, what did your child learn from this?

• Did he/she tell you about this activity?

Activity 4: Read and Predict

Teacher shows the cover page of the book (Tit for Tat) and asks them to read the title. Asks

them, “Look at the illustration. Say 10 things you notice about the picture.” (Elicit responses.)

“Tell me, what is happening here. Think of words (phrases too) to describe what’s happening here.”

(Let them think about the emotions experienced too - happy/fearful/sad, humble/smiling, etc.)

Teacher shows the last picture of the bear running after the wild dog and asks, “Here is the last

picture. Does this change your thought about the first picture?

What words or phrases do you use to describe the bear now?

Tell me what happened at the end of the story.”

Let them predict the story. Then teacher shows the pictures one by one. Each time she asks, “Did

you guess rightly/Is your guess correct?” After this round, teacher asks, “Is there anyone who

guessed the story correctly? Very good. Tell us the story.”

Offers an opportunity for parents to share their predictions and how far it has come true.

Teacher shares with them what their children predicted about each picture and the story. Teacher

also shares with them the process of reading done in the class using the book. Finally she starts

reading the book, inviting the parents to add words when she pauses for it. (Give me a word).

Conversation prompts:

• Did your father or mother ever read a book to you? Can you name it?

• Have you ever read a book to your child? Can you name it?

• How does reading these books help your children? How does it benefit you as a parent?

• Listen to a parent like you, who read books to her kids. Listen to me. (Teacher reads)

“Listen to my sweetest memory as a mother. On my coming home from work in the evening, I will

be greeted by my two young kids. After a quick hug, we would sit on the floor. I would read at

least one picture book to them before I did anything else that evening. It was a fun way to relax

with my family. I didn’t realize that reading to them would benefit their cognitive development or
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contribute to parental bonding. We shared books because it was a fun way to reconnect. Now,

I realised that each child’s affinity for reading is unique and needs to be patiently nourished. It is

very easy to undermine a child’s love of stories. I realised from my experiences as a mother how

reading these kinds of books helped my children to start reading on their own. It influenced their

writing too.”

• So what shall we do together to light up the curiosity to read books in our children?

Shares with the parents some of the books selected for the class. Let them see the books.

Activity 5: The Islanders

Aim: Ensure the support of parent to do the first unit.

TLM: Crayons, sketch pens, chart paper.

Teacher draws the picture of a coconut tree on seashore. Asks the parents to add another picture

to it. Teacher intervenes their drawing occasionally and guides them to draw the picture of an

island. Asks them: “Have you ever been to an island? Tell me, what are the things the islanders

have?” Elicits their responses on the things the islanders do/do not have.” Draws a concept map

and asks the parents to write what the islanders have with green pen/marker and the things they

don’t have with red pen. Invites them to watch a video of a journey to Minicoy island. (https://

youtu.be/teMjElROVSoOru dweepinte katha by Asianet News). Reminds them to pick out

words and phrases showing what the islanders have and do not have.

After showing the first 10 minutes of the video invite them to add/correct words and phrases to

the concept map. Teacher then shares with them how the children read and process a text

(Activity: Are you right or wrong?). She gives a sheet of paper, which contains the concept map

of island, to each parent and asks them to complete it at home along with their son or daughter.

On the reverse side, she draws the concept map of a city/town and develops a similar web. Tells

them to complete both maps at home jointly by the parents and the child.

Activity 6: CPTA after the first unit

• What do you expect our child to do in the next unit?

Shares with them major activities and learning evidences (learner performances and products) of

the first unit.

Activity 8: Me and my Child

Teacher asks the parents,

• What all things you can do with your child during this month?

Reminds them to do the following.

1. See the video at home along with their son/daughter many times (using mobile phone)

2. Develop concept maps of island and city collaboratively at home.

3. Mute the video and dub its English version.
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